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Context for Learning 
 

 

I. About the School:  
1. Elementary Public School in urban Honolulu 
 
2. Special features:  These are the lowest students in the grade level. They work on 

remedial skills like multiplication facts, vocabulary.  
 
3. Expectations:  Common Core Standards, SBAC Test, Accreditation – Renewal, ELA 

Testing 

 
II. About the Class  

1. How much time is devoted each day to literacy instruction?  
 

     30 minutes each day to literacy instruction: DEAR, Reading Responses Worksheets: 
Scholastic Magazines 

 
2. Ability grouping or tracking in literacy?  

 
     Reading logs, AR - Tracking, Reading level is expressed by grade-level equivalent 

(e.g., RL 2.3) 
 
3. Textbook or instructional program primarily used for literacy instruction: 

  
     Wonders: Reading Writing Workshop, Mcgraw Hill; 5th grade edition, 2014 
 
4. Other resources used for literacy instruction in this class:  
 
     Software: Accelerated Reader, Star Math/Reading, Kidbiz, Typing Club 
     Hardware: Mac Desktops, One to One Chromebooks in Classrooms, iPads 

 
 
III. About the Students in the Class  

1. Grade-level(s): 
4th Grade 
 

2. Number of Students in the Class: 
Males:      14     Females:     11    a 
 

3. Charts below summarize required or needed supports, accommodations, or 
modifications for students  
 

Students with IEPs/504 Plans 

IEPs/504 Plans: 
Classification Needs 

Number of 
Students 

Supports, Accommodations, 
Modifications, Pertinent IEP Goals 



 

 2 

Example: Visual processing 2 Close monitoring, large print text, window 
card to isolate text 

Behavior 2 Counseling  

 

Students with Specific Language Needs 

Language Needs Number of 
Students 

Supports, Accommodations, 
Modifications 

Example: English language 
learners with only a few 
words of English 

2 Pre-teach key words and phrases through 
examples and graphic organizers (e.g., word 
cluster, manipulatives, visuals) 
 
Have students use pre-taught key words 
and graphic organizers to complete 
sentence starters 

Example: Students who 
speak a variety of English 
other than that used in 
textbooks. 

5 Make connections between the language 
students bring and the language used in the 
textbook 

 

Students with Other Learning Needs 

Other Learning Needs Number of 
Students 

Supports, Accommodations, 
Modifications 

Example: Struggling readers 5 Leveled text, targeted guided reading, 
ongoing reading assessment (e.g., running 
records, miscue, conferencing) 
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Lesson 1.  Waikīkī – Mānoa Ahupuaʻa    (Subject) Language Arts  
 
Developed by:  Lauren S. Kamei     Grade Level:   4     Approx. Duration: _70 mins_ 
 
 
I. Standards, benchmarks, and performance indicators for this lesson 

 Standards (HCPS 
III) 
Domain/Topic (CC) 

Benchmarks 
(HCPS III) 
Standards (CC) 

Performance 
Indicators 

 
HCPS III, Common 
Core (LA/Math) or 
NGSS (Sci) 

Science – Forces 
that Shape the Earth 
 
 

SC 4.8.1 
Describe how slow 
processes 
sometimes shape 
and reshape the 
surface of the Earth 

The student: 
Describes how the 
surface of the Earth 
is shaped and 
reshaped through 
slow processes (e.g., 
waves, wind, water, 
ice).  

 
II.  ASSESSMENT 

Task 
 Students demonstrate they meet standards. 

Criteria 
Rubric created for students. 

 
The student: Describes how below the 
surface of the Earth is shaped and reshaped 
through slow processes of water using the 
example of Moʻiliʻili Karst. 
 
Moʻiliʻili Water Caves were formed from fresh 
water descending from the Ko’olau 
Mountains. They make the connection of 
place with place name by hearing the 
location in relation to what we see above 
ground to pinpoint this unique location.    

 
SC 4.8.1Describe how slow processes 
sometimes shape and reshape the surface 
of the Earth  
 
Target (ME):  Describe how the shaping and 
reshaping of the Earth's land surface is 
sometimes due to slow processes  
 
Acceptable (MP):  Provide examples of the 
shaping and reshaping of the Earth's land 
surface due to slow processes  
 
Unacceptable (WB):  Recognize that the 
shaping and reshaping of the Earth's land 
surface is sometimes due to slow 
processes  
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II. ACTIVE LEARNING STRATEGIES & PROCEDURES: 
 

Lesson Part  Activity Description/Teacher Does  Students Do 

Formal/Informal 
Assessment of 
Prior Learning 
or Pre-
Assessment 
(Sequence start) 

Ask the class a personal question that will 
grab their attention.   
 
How many of you were born and raised in 
this ahupuaʻa? 
 
For review, who can tell me the definition 
of an ahupuaʻa?   
 
Does anyone know what a moku and/or 
ʻili is? 

Students will give a brief 
description of each land 
division term. 
 
Students will share what they 
know or think each term 
means. 

Central Focus 
(CF) 

  

Understanding 
the 
characteristics 
of Place: 
Waikīkī – 
Mānoa 
Ahupuaʻa 

 Moʻiliʻili Karst – Moʻiliʻili Water 
Caves 

 Water caves were created 
by water below the surface 
from water higher up.   

 

Take notes on the story and 
write down an interesting fact 
they learned about.   

Academic 
Language 

Academic language/language demands 
for the lesson. 
 

District, erosion, minerals, 
map legend/key 

Learning Target 
(LT) 

What should students know or be able to 
do after the instruction? 

Complete a Waikīkī-Mānoa 
Ahupuaʻa Map that has them 
define Hawaiian land division 
terms and have a sense of 
place and place names of 
this ahupuaʻa.  

Instruction 
Inquiry Preview 
Review 

In partners, write down everything you 
learned about Haiku Poems in you ELA 
Journal?  Looking for a Winner! 

Come up with as many 
features that make up a 
Haiku Poem. (Winner gets a 
prize that I will provide) 

Formal/Informal 
Assessment 

Break down the video into steps and go 
over one step at time with students to 
create a class poem. 

Students contribute to our 
class Haiku poem. 
 

Practice 
Activity 
Support 

On student Chrome Bks use online 
resources: Video about how to write a 
Haiku poem and syllable counter 
website. 

Look up nature topic ideas.  
Seek help from the online 
and in the classroom 
resources. 

Closure 
Assessment of 
Student Voice 

How students will reflect and/or 
communicate on their learning progress 
toward meeting the goals of this lesson. 

Give students an exit ticket to 
see how much knowledge 
they gained and retained.  I 
will be asking questions that 
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focus on the main idea of the 
lesson: Structured question, 
definition of moku, ahupuaʻa, 
ʻili; free write question, 
Interesting facts, something 
you learned, and what do you 
want to learn more about.     

 
 

1. Pre-assessment:  
    Verbally survey the class about what they already know.  

 How many of you were born and raised in this Ahupuaʻa? 

 For review, who can tell me the definition of an Ahupuaʻa?   

 Does anyone know what a moku and/or ʻili is? 
 
2. Motivation, Focusing Event, “Hook”, Anticipatory Set 
 
Rather than starting the lesson with lecturing, I will start off the lesson with a really 
interesting science fact/history about a natural feature unique to this ahupuaʻa:  The Moʻiliʻʻili 
Karst 

 Standard SC 4.8.1 

 I will read an article about Moʻiliʻʻili Karst – Moʻiliʻʻili Water Caves 

 Formation of these water caves were created by water below the surface 
that were carried from upper elevations.  

 Read the moʻolelo attached to these water caves   
 

3. Statement of Purpose:  Why learn this lesson. 
o Why do we have place based? 

 Application 
 Relationships between core subjects and local culture and knowledge  

o What are the advantages for children?  
 Equality 
 Student Identity 
 Sense of Place: Ownership and Responsibility for living and learning 

4. Teacher Modeling or Demonstration:   

 As a class we go through the lesson using the Waikīkī-Mānoa Ahupuaʻa Worksheet 
as a progress worksheet to be filled out as students are learning the lesson 
throughout the PowerPoint.   

Check for Understanding:  
I do one part or chunk of the entire lesson and then stop to look at the corresponding 
question on the worksheet.  We go over the worksheet as a class.   

 Everyone in class takes turns reading the questions before we do the worksheet.  I 
will ask if they have any questions understanding the question.   

 
5. Guided Practice 
    Go through all of the questions on the Waikīkī-Mānoa Ahupuaʻa Map again.  Repetition of 
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the information to get this information into long-term memory so it can be applied in a later 
lesson.   
 

Check for Understanding:  

 Verbally recall and explain parts of a Haiku poem.   
 
6. Contingencies: Back-up plans if students don’t understand, or appear non-responsive. 

 Go through all of the questions on the Waikīkī-Mānoa Ahupuaʻa Map again.  
Repetition of the information.   

 In the PowerPoint lesson I will breakdown the Moku of Oahu to the land boundary 
change for  what was the big Ahupuaʻa of  Waikīkī to what it is now – Mānoa, and the 
ʻili of McCully/Moʻiliʻili,  

 Jump to item 9. Assessment: Create own Haiku poem. 

 Edit Haiku poem using more descriptive words 

 Do several Haiku that are all connected or about one topic.   
 

Check for Understanding:  

 Have students as a class share out about what they see to compare and contrast the 
hand drawn map to the google Earth map on the PowerPoint.   

 Students should mention the boundaries similarities but also mention that amount of 
detail information that is presented in graphics of the google Earth map.   
 

8. Independent Practice: to internalize knowledge 

 Have each student complete the Place Name and Article part of the Waikīkī – Mānoa 
Ahupuaʻa worksheet.  The map diagrams the place names and names of the winds 
and rains of this ahupuaʻa.   
 

Check for Understanding: 

 Have each student complete the map part of the Waikīkī – Mānoa Ahupuaʻa 
worksheet.  The map diagrams the place names and names of the winds and rains of 
this ahupuaʻa.   
 

9. Assessment: 

 Individually, students take notes in their Science Notebook on information that I 
share with them from the resources that I present.  Their notes are to be composed 
of interesting facts, and information that helps them to get a sense of place and place 
names of the Waikīkī-Mānoa Ahupuaʻa.   
 

10. Post-assessment/Closure:  

 Complete an exit ticket 

 Where are we?  Please define terms below: 

 Moku of  _________________ 

 Ahupuaʻa of _________________ 

 ʻili of  _________________ 

 Answer the questions below: 

 Interesting facts or something you learned: 
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 Something you want to learn more about:  _________________ 
 

11. Extension Practice/Homework: 

 Talk to adults at home and ask them to tell you what they know about this Waikīkī-
Mānoa Ahupuaʻa.  Ask questions about the land and plants of this area.  You can 
also ask about the community life-style of this area and what was life like during their 
childhood when they were in elementary school.   
 

 

 

Materials to have ready: (What do I need to teach this lesson?  What do students need to 
participate?) 
 

 Computer, projector, student Chrome Books 

 Student’s ELA Journal, pencil and eraser  

 Power Point with Ahupuaʻa Lesson 
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Lesson 2.  Waikīkī – Mānoa Ahupuaʻa Food Web (Subject) Science 
 
Developed by: Lauren S. Kamei  Grade Level:__4    Approx. Duration: ____70mins____ 
 
I. Standards, benchmarks, and performance indicators for this lesson 

 Standards (HCPS 
III) 
Domain/Topic 
(CC) 

Benchmarks 
(HCPS III) 
Standards (CC) 

Performance 
Indicators 

 
NCTE/NCTM/NCSS/NSTA 

Research to build 
and present 
knowledge 
 
 

4.W.8 Recall 
relevant 
information from 
experiences or 
gather relevant 
information from 
print and digital 
sources; take 
notes and 
categorize 
information, and 
provide a list of 
sources. 

The student 
creates an 
accurate 
ahupuaʻa food 
web from 
collected 
information from 
experiences or 
other resources 
of plants and 
animals diets.  

 
HCPSIII, Common Core 
(LA/Math) or NGSS (Sci) 

Science – Scientific 
Knowledge 
 
 

SC 4.1.2 
Differentiate 
between an 
observation and an 
inference 

The student: 
Observes an 
object or situation 
and makes an 
inference from 
the observation, 
describing how 
they differ.  

 Science – Cycles of 
Matter and Energy 
 
 

SC 4.3.1 
Explain how 
simple food chains 
and food webs can 
be traced back to 
plants 

The student: 
Diagrams and 
explains a simple 
food chain or 
food web that 
begins with 
plants.  

 Science – Unity and 
Diversity 
 
 

SC 4.5.2 
Describe the roles 
of various 
organisms in the 
same environment 
 

The student: 
Describes the 
roles (e.g., 
decomposers, 
producers, 
consumers) of 
various 
organisms that 
inhabit the same 
environment.  
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II.  ASSESSMENT 

Task 
Students demonstrate they meet standards. 

Criteria 
Rubric created for students. 

 
Students will think back to recall what 
animals that they want to include in their food 
web.  They need to pull from previous 
observations of these plants and animals’ 
diets and habitats.  They will ask themselves: 
Does this animal live in this ahupuaʻa?  Is it a 
carnivore, herbivore, or omnivore?  How will 
they fit within my food web? 

 
SC 4.1.2   Differentiate between an 
observation and an inference  
Target (ME):  Differentiate between an 
observation and an inference  
 
Acceptable (MP):  Provide examples of 
observations and inferences  
 
Unacceptable (WB):  Define an observation 
and an inference  

 
Students’ food web need to start with a 
producer and branch out from there.  The top 
level consumer can be traced back from the 
arrows of the web to a producer.   

 
SC 4.3.1  Explain how simple food chains 
and food webs can be traced back to plants  
Target (ME):  Explain how both simple food 
chains and food webs can be traced back 
to plants  
 
Acceptable (MP):  Describe how simple 
food chains or food webs can be traced 
back to plants  
 
Unacceptable (WB):  Recognize that simple 
food chains or food webs can be traced 
back to plants  

 
In the food web students must label each 
organism with plant or animal name and also 
if it is a producer, carnivore, herbivore, 
omnivore.   

 
SC 4.5.2  Describe the roles of various 
organisms in the same environment 
Target (ME):  Describe the roles of various 
organisms in the same environment  
 
Acceptable (MP):  Identify a few organisms 
and their role in the same environment  
 
Unacceptable (WB):  Recall, with 
assistance, very few organisms and their 
role in the same environment  

 
II. ACTIVE LEARNING STRATEGIES & PROCEDURES: 

 
Lesson Part  Activity Description/Teacher Does  Students Do 

Formal/Informal 
Assessment of 
Prior Learning 

Ask the class to review or go over the 
different terms of the traditional Hawaiian 
land division. 

Students do a share-out of 
the plants and animals that 
they have seen in this 
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or Pre-
Assessment 
(Sequence start) 

 
What was the Great Māhele? 
What is an Ahupuaʻa, Moku, ʻili? 
What are some of the plants and animals 
that you have seen in this ahupuaʻa of 
Waikīkī-Mānoa?  What plants and 
animals have you seen around the school 
or in your neighborhood, at the mall or 
market?  Were they eating something or 
were they being eaten?  
 

ahupuaʻa of Waikīkī-Mānoa?  
They identify if it was a plant 
or an animal and they type 
of consumer: Herbivore, 
Carnivore, or Omnivore. 
  

Central Focus 
(CF) 

  

 
Understanding 
the 
characteristics 
of an Waikīkī-
Mānoa Food 
Web 

 
Get the attention of my students by 
sharing the food web that I drew: one of 
land food web and another of the sea 
food web. I will also inform them that is 
what an ME looks like so they can see a 
model.   
 

 
Students listen and observe 
what they need to have for 
when they do their own 
ahupuaʻa food web.   

Academic 
Language 

List the academic language/language 
demands for the lesson – consider both 
form and function 

Academic Language: 
Producer, Consumer, 
Carnivore, Omnivore, 
Herbivore, Top-Level 
Consumer 
 

Learning Target 
(LT) 

What should students know or be able to 
do after the instruction? 

Create their own Waikīkī-
Mānoa Food Web that 
expresses their thoughts 
and understanding of a 
recognizable local food web. 
Know the structure and 
order of the food web. 

Instruction 
Inquiry Preview 
Review 

I will ask the class these questions to 
contribute to a class food web together 
before doing it on their own: 
What are some of the plants and animals 
that you have seen in this ahupuaʻa of 
Waikīkī-Mānoa?  What plants and 
animals have you seen around the 
school or in your neighborhood, at the 
mall or market?  Were they eating 
something or were they being eaten? 

Students do a share-out to 
create a bank of plants and 
animals that they have seen 
in this ahupuaʻa of Waikīkī-
Mānoa.  This bank of 
organisms is where we will 
be choosing from to create 
our class food web.  They 
also need to identify if it is a 
plant or an animal.  If it is an 
animal they must label the 
type of consumer it is: 
Herbivore, Carnivore, or 
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Omnivore. 
 

Formal/Informal 
Assessment 

I will have the students create their own 
Waikīkī-Mānoa Ahupuaʻa Food Web. 
 

Students will go through the 
same process that was 
taken to do the class food 
web but this time doing it 
individually.  Students will 
first create a bank of 
producers and consumer 
that are herbivores, 
carnivores, and omnivores.  
From that bank they will 
select the organisms that 
form a food web that has 
one food chain within it that 
has one producer, herbivore, 
carnivore, omnivore and 
transfers energy from the 
sun to 5 connected 
organisms.   

 
Practice 
Activity 
Support 

 
I will meet with individual students who 
finish early or need help with the 
assignment.  I will comment and mark up 
their draft ahupuaʻa food web so that the 
food web makes sense and is accurate 
with the cycle and transfer of energy. 

 
When the student is meeting 
with me they will explain the 
order and process that their 
ahupuaʻa food web 
undergoes and can verbally 
explain the transfer of 
energy starting with the 
producer.   
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Closure 
Assessment of 
Student Voice 

 
Identify how students will reflect and/or 
communicate on their learning progress 
toward meeting the goals of this lesson. 

 
Inform students that they will 
be doing a pair share with 
table partner of their two 
poems. 
 
Students create a rough 
draft of their ahupuaʻa food 
web and their partner will 
give them feedback:  
strengths and weaknesses 
of their partner’s poem.   
 
Students explain their 
ahupuaʻa food to a 
classmate.  The students 
use the appropriate 
terminology and visuals in 
their illustration to effectively 
communicate the energy 
flow/transfer. 
 
The partner can understand 
and see that the flow and 
directions match up and 
makes sense with the 
illustration of the web.     
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1. Pre-assessment:  

 I will find out how much the students already know about this topic by visually 
surveying the class by a show of hands.  Students will raise their hands to answer 
questions about these poems. 

 
2. Motivation, Focusing Event, “Hook”, Anticipatory Set:  

 Start lesson by sharing with the class my personal favorite cinquain and couplet 
patterned poems.  Some of them are humorous.  I will use poems that they can 
relate to. 

 
3. Statement of Purpose:  (Why learn this lesson?) 

 Visual representation helps us to process information.  Doing a food web will show 
if you understand the material in a deeper way that can be expressed orally and 
visually.   

 Illustrating and idea or diagraming information can be more challenging but very 
rewarding.   

 Importance to learn a variety of ways to communicate information. 
 
4. Teacher Modeling or Demonstration to show students what is expected 

 Share a Meets Expectation food web.  To show them what I expect of them. 
 
Check for Understanding: (What will I do to see if students understand so far?) 

 Pass out a check list of the things that I need to see in their food web.   

 I will ask students if they have any questions to clear up any confusion before they 
begin drawing out their food web.   

 
5. Guided Practice: (What will we do together as they learn how to succeed at the new 
task?) 

 Create class Ocean Food Web: Class contributes ideas of producers, consumers: 
herbivore, carnivore, omnivore toward the class food web. 

Check for Understanding:  

 Students will show me a draft of their food web before they do a final version.   
 
6. Contingencies: Back-up plans if students don’t understand or appear non-responsive? 

 As a class we will write another class food web but this time it will be a land food 
web.  Students that don’t understand how to diagram their own food web will be 
my targeted students that I will be asking to provide producers and consumers  to 
complete the second class food web. 

 I will have students stand up and pair up with another student that they have 
something in common with.  In partners, they will come up with one food chain 
from the sun all the way to decomposer together to bounce ideas off of one 
another.  Students will be then given the opportunity to share their poem with the 
class.   

 If my students have already mastered the concept they can come up with one 
ocean and one land food web.   
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Check for Understanding:  

 Have students show me their work to give feedback on their food web. 
 
8. Independent Practice:  

 Students will draw their own food web in their Science Journal.  
Check for Understanding: (What will I do to see if students understand so far?) 

 Create a word bank for each category: Producer, Herbivore, Carnivore, Omnivore. 
 
9. Assessment:  

 One on one teacher and student conferencing to go over strengths, weaknesses 
of their food web 

 
10. Post-assessment/Closure: How can students summarize the learning objective? 

 Student makes their own corrections to their food web. 
 
11.  Extension Practice/Homework: 

 Think of ways to extend the food web. 

 
Materials to have ready: (What do I need to teach this lesson?  What do students need to 
participate?) 

 Food web checklist criteria and Science Journal. 
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Lesson 3.  Waikīkī – Mānoa Ahupuaʻa Point of View Narrative 
(Subjects) Science and Language Arts 

 
Developed by: Lauren S. Kamei  Grade Level:  4    Approx. Duration: __70mins_ 
 
III. Standards, benchmarks, and performance indicators for this lesson 

 Standards (HCPS 
III) 
Domain/Topic 
(CC) 

Benchmarks 
(HCPS III) 
Standards (CC) 

Performance 
Indicators 

 
NCTE/NCTM/NCSS/NSTA 

Research to build 
and present 
knowledge 
 
 

4.W.8 Recall 
relevant 
information from 
experiences or 
gather relevant 
information from 
print and digital 
sources; take 
notes and 
categorize 
information, and 
provide a list of 
sources. 

The student creates 
an accurate 
ahupuaʻa food web 
from collected 
information from 
experiences or 
other resources of 
plants and animals 
diets.  

 
HCPS III, Common Core 
(LA/Math) or NGSS (Sci) 

Science – Cycles of 
Matter and Energy 
 
 

SC 4.3.1 
Explain how 
simple food chains 
and food webs can 
be traced back to 
plants 

The student: 
Diagrams and 
explains a simple 
food chain or food 
web that begins 
with plants.  

 Science – Unity and 
Diversity 
 
 

SC 4.5.2 
Describe the roles 
of various 
organisms in the 
same environment 
 

The student: 
Describes the roles 
(e.g., decomposers, 
producers, 
consumers) of 
various organisms 
that inhabit the 
same environment.  

 Language Arts – 
Range of Writing 

LA.4.4.1 
Write in a variety 
of grade-
appropriate 
formats for a 
variety of purposes 
and audiences, 
such as: 
• narratives that 

The student: Writes 
narratives that 
indicate a setting 
and characters and 
follow a plot; poems 
that reveal an 
insight about the 
topic; reports that 
address a central 
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follow a plot and 
describe a setting 
and characters 
• poems that 
provide insight into 
why the topic is 
memorable 
• responses to 
literature 
• reports that focus 
on a central 
question and 
incorporate 
summaries from 
research 
• accounts based 
on personal 
experience that 
have a clear focus 
and supporting 
details 
• pieces to reflect 
on learning and to 
solve problems 

question and 
incorporate 
summarized 
information from 
research; focused 
and detailed 
accounts about 
personal 
experiences; and 
reflections that chart 
what was learned or 
that trace thinking.  

 
II.  ASSESSMENT 

Task 
 Students demonstrate they meet standards. 

Criteria 
Rubric created for students. 

 
The story/narrative characters will be based 
on one food chain that gets taken out of their 
Ahupuaʻa Food Web.  The characters from 
their narrative are to make sense with their 
organism roll in the real word environment 
however; they are allowed to personify them 
to create a story.   

SC 4.3.1  Explain how simple food chains 
and food webs can be traced back to 
plants  
Target (ME):  Explain how both simple 
food chains and food webs can be traced 
back to plants  
 
Acceptable (MP):  Describe how simple 
food chains or food webs can be traced 
back to plants  
 
Unacceptable (WB):  Recognize that 
simple food chains or food webs can be 
traced back to plants  

 
Use the appropriate vocabulary and or 
character-organism to correctly tell their 
narrative story: Source of Energy, Producer, 
Herbivore, Carnivore, Omnivore in their 

SC 4.5.2  Describe the roles of various 
organisms in the same environment 
Target (ME):  Describe the roles of 
various organisms in the same 
environment  
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narrative.    
Acceptable (MP):  Identify a few 
organisms and their role in the same 
environment  
 
Unacceptable (WB):  Recall, with 
assistance, very few organisms and their 
role in the same environment  

 
The story needs to have a setting that makes 
sense with the environment that the 
characters in their narrative would thrive in.   

SC 4.5.3  Describe how different 
organisms need specific environmental 
conditions to survive  
Target (ME):  Describe how different 
organisms need specific environmental 
conditions to survive  
 
Acceptable (MP):  List specific 
environmental conditions that organisms 
need to survive  
 
Unacceptable (WB):  Recall that 
organisms need specific environmental 
conditions to survive 

 
III. ACTIVE LEARNING STRATEGIES & PROCEDURES: 
 

Lesson Part  Activity Description/Teacher Does  Students Do 

Formal/Informal 
Assessment of 
Prior Learning 
or Pre-
Assessment 
(Sequence start) 

Ask the class to review or go over the 
different types of plants and animals that 
exist in this Mānoa Ahupuaʻa that we 
learned so far. 
 

Students recall what 
features make up the 
previous learned poems.  
Students that volunteer to 
can read aloud their best 
poem from previous 
lesson.   
Students share what they 
think diamante  poem 
characteristics are.   

Central Focus 
(CF) 

  

Understanding 
the 
characteristics 
of a Diamante 
Poem 

Get the attention of my students by 
sharing the food web point of view 
narrative that I wrote.  I will also inform 
them what an ME “What I Ate” worksheet 
by reading to them my work and the 
steps I did to get there.  I want them to 
see a model.   
 

Students listen and 
observe what they need to 
have for when they do their 
own ahupuaʻa food web 
point of view narrative.  

Academic Requirements for the lesson in a check Students use the checklist 
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Language list of the terms and order in which they 
need to write their narrative.   

to make sure that they 
have everything in their 
story.   

Learning Target 
(LT) 

What students should know or be able to 
do after the instruction. 
Create an engaging story that speaks of 
the proper order and transfer of energy 
from a producer to a decomposer in an 
ahupuaʻa food web.   

Create their Ahupuaʻa 
Food Web Point of View 
Narrative  that expresses 
their thoughts of what they 
have learned so far about 
the transfer of energy from 
producer to different 
consumers and then to 
decomposers.   

Instruction 
Inquiry Preview 
Review 

As a class, students will add to a class 
list of organisms that their classmates 
can use to add to their point of view story 
to make it more realistic and correct.     

Students contribute 
organisms to help their 
fellow classmates add 
characters to their story. 

Formal/Informal 
Assessment 

I will have the students write their own 
point of view narrative of a food chain 
taken from their ahupuaʻa food web.   

Students use their notes 
and previous lessons to 
create an engaging story 
to share with their class.   

Practice 
Activity 
Support 

Inform students that they will be doing a 
pair share with table partner.  They will 
be sharing their story as a read-a-loud.   

Students will give 
feedback:  strengths and 
weaknesses of their 
partner’s story.   

Closure 
Assessment of 
Student Voice 

Identify how students will reflect and/or 
communicate on their learning progress 
toward meeting the goals of this lesson. 

Students look over teacher 
comments and make 
corrections so that their 
story is an engaging piece.   

 
 

1. Pre-assessment:  

 Ask the class what they remembered from last class.  Have them review about 
Waikīkī-Mānoa Ahupuaʻa.  What are some organisms that are producers, 
herbivore, carnivore, omnivore in this ahupuaʻa.  Students will raise their hands 
to answer these questions. 

 
2. Motivation, Focusing Event, “Hook”, Anticipatory Set:  

 Read book by local author: How a B-52 Cockroach Learned How to Fly  
 
3. Statement of Purpose 

 Lesson Objective: Kids show understanding of cycle energy through writing a 
point of view narrative from the perspective of the top level consumer.   

o From their food web they will need to pull out a single food chain  
 Has 5 connected levels of energy transfer  

 Producers and Consumers: herbivore, omnivore, carnivore)  

 In addition to the 5 organisms, have the energy source and 
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the decomposers in your narrative. 

 Important to learn because if we understand how our local food web works we 
can be conscious of our actions to the world around us and to not be detrimental. 
    

4. Teacher Modeling or Demonstration:   

 Show the students a ME Meets Expectations product by sharing the food web 
point of view narrative that I wrote. This will show them visually what I expect 
from them.     

Check for Understanding: (What will I do to see if students understand so far?) 
o Share with the class my point of view narrative off of the graphic organizer 

called “What I Ate”.  It is based off the Waikīkī Ocean Food web.   
 Modeling the graphic organizer that they will be completing to do 

their narrative based off of their Waikīkī-Mānoa Ahupuaʻa Food 
Web.   

5. Guided Practice 

 Have student do a pair-share with their table partner of possible ideas for their 
food web point of view.  Peer review and input will make their story better. 

 
Check for Understanding:  
Have each student complete their point of view narrative off of the graphic organizer 
called “What I Ate”. 

 
6. Contingencies Back-up Plans):  

 As a class we will write a class point of view narrative.  

 I will have students stand up and pair up with another student to ask for 
comments on their point of view narrative.   

 Students can add to their point of view narrative by adding more details and 
characters.   

 Have students show me their work to give feedback on their narrative. 
 
7. Independent Practice 

 Students will write their own narrative in their Science Journal.  
Check for Understanding:  
Checklist – Waikīkī Ocean Food Point of View:  – Students must check off the 
checklist before coming to have me check it: 

 
8. Assessment 

 I will do an individual check with each student to see that their narrative draft has 
the correct format according to the Checklist and that the story makes sense in 
its flow.   

 
9. Post-assessment/Closure:  

 Wrap up: by the end of class Finish Graphic Organizer for their point of view 
narrative of ahupuaʻa food web.  It is titled: “What I Ate” 

 
10.  Extension Practice/Homework: 
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 Share their story with the class.   
 

 
Materials to have ready: (What do I need to teach this lesson?  What do students need to 
participate?) 

 Rubric for the worksheets and assignments 

 Ms. Frizzel Story (as an example of a Point of View Narrative) 

 Makani work Book – Literature (Make copies) 
 
 
 
IV.  REFLECTION 
 

I. Self- Efficacy as a Teacher 

Evidence of strengths and challenges in planning my lesson came from using my own 

life examples.  My real-world and prior career experiences helped me to engage the students 

and bring relevance into the classroom.  Several examples of this were to inspire these 

students as to why we should care about our environment and show them how important it is 

to understand the land to better take care of it for now and for the future.  Many of these 

students were born and raised in Hawaii.  I used this as a hook to get students to focus on the 

Ahupuaʻa lesson.  It applied nicely with the main idea of the lesson: What ahupuaʻa are we in?  

I also centered the student’s homework on observing the plants animals and natural features 

that surround us and we encounter in our daily lives.   

 Planning this activity was challenging because of unfamiliar material provided in their 

textbook.  The food web that they had learned in their textbook consisted of animals that 

weren’t found here.  This was a challenge because the lesson I gave required them to move 

beyond the textbook and rely solely on their personal experiences at home, school and their 

communities.   

 Changes that I would make to my instruction for the whole class and for individual 

students would be to have us do more hands-on activities and go outside of the classroom to 

do more observational learning.  I think that by putting the textbook aside it improved students 

learning.  As stated in ELL Moore p. 38, “Although LET students may be able to understand 

the context of the lesson, you may need to vary the delivery of content to make it 

comprehensible to them.”  The majority of the student this this class are English Language 

Learners and it is necessary to “provide context clues using props, visuals, graphic organizer, 

and real objects.”  I hope to use this more in future lessons.   
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I learned a lot about myself and these students.  These students really work hard to 

understand.  They all want to succeed and none of them wanted to give up on the lesson.  

They were all willing to be vulnerable by asking questions and seeking help in understanding 

the lesson.  I learned that together, the students and I created an environment where we can 

all work together.  Students may get anxious or frustrated with the lesson, but everyone in the 

class wants to work together to succeed!  

II. Reflect on student learning to plan upcoming instruction 

In reflecting on my student learning to plan for upcoming instruction I would like to be 

specific in setting the class learning objectives.  These learning objectives will be measured 

by assessments.  A specific learning object would be to have a clear and concise main idea 

for the lesson.  I will provide handouts that are graphic and oriented to be worked on as a 

class and a portion that is to be worked on independently.  This portion will be the 

assessment of the lesson.  I will provide more activities and worksheets that are very self-

explanatory and very visual.   

All of my students met the objective.  My instruction linked students’ prior academic 

learning and personal, cultural, and community assets with new learning through the use of 

real-world scenarios.   

III. Next Steps 

The “next step” strategies for students would be to illustrate the effect of current 

environmental issues would play in their lesson and what they had learned.  Students could 

go back into their assignments for each day and change their food web and point of view 

narrative to see the changes that could be arise from these global problems.  This will 

challenge their understanding of how there is a cause and effect and how all things in nature 

are interrelated.   

  


